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In the book A Child at a Museum published in 1967, Tadeusz 
Gołaszewski, referring to the study of nursery-school aged 
children (3–6) and primary-school aged children (7–13) con-
ducted at the National Museum in Cracow (MNK) wrote as 
follows: At the same time we have to realize that we are 
only at the beginning of a systematic close cooperation of 
museum with school, that still a lot remains to be done.1   
It seems that fifty years since then the words continue top-
ical, while the activity of many museums, including MNK, 
aims at elaborating standards of their cooperation with ed-
ucational institutions.2 The efforts result to a great degree 
from museum practice consisting in frequent work of muse-
um educators with teachers and school groups.3 When writ-
ing about cooperation standards, we do not only mean high 
quality and value of museum classes targeted at schools of 
all levels, but also proposals of other forms of cooperation, 
often meant to be rooted in systematic, cyclical, regular, and 
real co-deciding of educational institution and museum on 
the course and content: both factual and methodological of 

learning encounters at museums, as well as museum educa-
tors visiting schools.4 

Our intention is to clearly expose our stand on the edu-
cational dependence between museums and schools. They 
are two equal teaching bodies. In no event, however, can 
the role of museum be reduced to that of an institution ser-
ving to teach the core curriculum, yet it has to be perceived, 
in compliance with the ‘Museology Development Strategy’ 
Report, as an independent specialized body capable of assu-
ming responsibility for an important fragment of the educa-
tional activity.5  We fully agree with the position of Andrzej 
Rottermund who has outlined an exceptional role for mu-
seums to play in levelling the civilizational gap between 
Poland and Western societies. Diagnosing that changes in 
the cultural system would be the hardest to introduce, he 
claimed as follows: Museums with their programmes, intel-
lectual potential, and unique space, should play the key role 
in the process.6  It shall not succeed, however, unless we cre-
ate the need to benefit from what museums offer in the 
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young generation, unless we reach the situation in which 
the pupil, most frequently ‘trapped’ by the teacher, to use 
the definition of Éric Triquet,7  in an obligatory visit to a mu-
seum, wants to return to the museum out of curiosity, need, 
his or her own choice. Encouraging and dazzling pupils in 
their contact with museum seems of key importance here.

The goal of the present paper is to show and interpret the 
results of the research conducted at the National Museum 
in Cracow. The analysis of the factors favouring the muse-
um – school cooperation, as well as those hampering it, has 
served as grounds for wider, more general statements and 
working out models of museum and school teaching who-
se elements: goals, bodies, subjects, means, methodology, 
conditions, and results have been analysed, compiled, and 
compared, showing the specificity and shared areas of the 
activity of museum and school.

Research methodology
The research that served as grounds for analyses and gener-
alizations was conducted in 2017–19 during the Face Culture 
Project implemented by MNK; it assumed the possibility of 
conducting genuine teaching projects authored by individual 
teachers with the use of the resources and space of the National 
Museum in Cracow.8   

The idea was conceived after the several-year cooperation 
of the paper’s Authors. Meeting during the shared educatio-
nal activity undertaken at MNK and the implementation of the 
Warsaw’ National Centre for Culture (NCK) Very Young Culture 
2016–2019 Programme in the Silesian Voivodeship,9  they slowly 
engendered the idea to conduct a research into at least a certain 
area of the educational activities at MNK. However, burdened 
with numerous responsibilities, tasks, several educational pro-
jects being run simultaneously, they hardly found time to take 
a look at their work from a different, slightly broader theoreti-
cal-academic perspective, and as is often the case, such meta-
-analyses allow to come forth with new different, and more in-
teresting proposals. 

The research goal was to show the specificity of a se-
veral-months’ systematic cooperation between teachers 
and museum educators while implementing educational 
programmes addressed to teenagers. The research cove-
red: eights teachers – project coordinators on part of the 
schools, five museum educators – project coordinators on 
part of the Museum, and 122 students who intentional-
ly created documents for the purpose of the study. It was  
a partially categorized interview conducted with the tea-
chers and museum educators, whereas the students were 
asked to submit their written response to the task: Describe 
your educational experience stemming from the partici-
pation in the Face Culture Project. In the case of teenagers 
from the Special School and Educational Centre for Blind 
and Visually Impaired Children in Cracow a collective in-
terview was conducted, participated by 25 individuals. As  
a principle, the interview referred to the description of their 
educational experience connected with the participation in the 
Project. The analyses were also grounded in twelve documented 
observations of the participants of all the classes at various MNK 
branches, conducted both by educators, teachers, and students 
giving guided tours of the exhibitions: ‘Wyspiański’, ‘Wyspiański. 
Unknown’, and ‘Cracow 1900’ on the Day of Free Art.

The interviewed museum educators are individuals asso-
ciated with MNK for at least several years, educated in hi-
story of art, ethnology, Polish studies, archaeology. Among 
the teachers (eight individuals), Polish teachers dominated 
(five females); furthermore, there was one female English 
teacher, and a female teacher from the Special School and 
Educational Centre for Blind and Visually Impaired Children 
in Cracow; among the group, there was only one male, tea-
cher of art history, knowledge of culture, and IT.

For obvious reasons in the present paper only a part of 
the research results will be discussed, namely those that 
allow to respond the following research questions:
1.	 What factors favour effective cooperation of museums 

with schools?
2.	 What factors hamper effective cooperation of museums 

with schools?

Results
Prior to presenting our research results, let us recapitu-
late that the object investigated was an educational pro-
gramme mounted at a large museum, a national museum. 
The Project assumed a permanent annual cooperation of 
the Museum with schools. We are not tackling here an in-
cidental visit of students to a museum as part of a school 
trip. Thus, we are not dealing with the scheme: a phone call 
made to a museum, and booking a museum class from the 
range that the museum offers on a regular basis, but actu-
ally with co-creating of this museum offer by teachers for 
their students. Creating such a cooperation possibility may 
be regarded as one of the change indicators that Dorota 
Folga-Januszewska wrote about when analysing the situa-
tion of Polish museology in the late 1980s. When enumer-
ating six essential changes in museology, in point four she  
says the following: Maybe the most essential change is the 
fact that museum institutions’ leaders have observed that 
the old, one-way  (from staff to visitors) museum education 
(described and practiced since the beginnings of museums) 
should be replaced with feedback: active form of the transfer 
of science and experience between museologists and mu-
seum visitors.10  

Ample research material was gathered in response to the 
question concerning factors favouring effective cooperation 
of museums with schools. The analysis of the interviews 
and documents intentionally created by the students led 
the authors to the following conclusion. The essential con-
dition for a successful cooperation of museums with schools 
is the acceptance by both parties of the value of culture as 
crucial in self-development of a museum educator, teacher, 
and student. This seems an obvious but also frequently me-
aningless statement. It ceases being such if out of declarati-
ve platform we enter the action platform, and that is what 
happened in the case of the investigated educational pro-
gramme. It has been justly put by one of the researched tea-
chers: If culture is the way to oneself, it is generally beautiful 
in culture that we first have to lead them [students] outside 
in order for them to return to themselves. And when they 
return, they have a different perspective, a different measu-
re (T1).11 The admittance of the value of culture is followed 
by the acceptance of the value of incorporating the nonfor-
mal education into the educational system. Importantly, the 
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museum visit is part of students’ school time, not free time. 
Let us quote here one of the students of the 7th Secondary 
School in Cracow in order to illustrate the effects of this 
activity: The classes did not actually bring ‘anything’ into 
my education. It would be more precise to claim that they 
opened up a completely new door for me. Previously my 
knowledge of art and culture had climaxed with my own 
paintings that my mum used to attach to the fridge when  
I was seven. Following a year’s participation in the Project  
I visited the Museum more often than ever before (S3). 

The conditions favouring effective cooperation of muse-
um and school results from basing it on relationship, dialo-
gue, and partnership of  a teacher and a museum educator. 
However, on this it would be more appropriate not to speak 
of a cooperation of museums and school as institutions, but 
of a cooperation of definite individuals: teachers and educa-
tors, since only such a relationship takes place in school pra-
ctice and stands a chance of being educationally successful, 
as the research results show.12 Partnership in educational 
activities is defined here as knowledge sharing, openness to 
proposals of both parties, sharing work effects, e.g. on the 
Museum’s consent to sharing texts written for the school 
website on the Museum website, and putting school links on 
the Museum website. Interestingly, proposals of attractive 
educationally valuable actions sometimes appear as an ef-
fect of mutual getting to know each other in action: And at 
the moment when in the middle of the year we sit down and 
suddenly have the idea: then how about the Day of Free Art, 
we are in for it; we already know each other as partners and 
that’s how we work. So actually it is endless conversation, 
endless consultation with top commitment (T1). 

Particular forms of partnership can be seen in teachers 
running classes at the museum and museum educators vi-
siting schools. The pre-condition for joining the programme 
was the teacher’s consent to independently run at least one 
or at most three classes within museum space. Not only did 
the teachers gain some specialized knowledge, expertise, 
the element frequently emphasized by them, but also very 
practical knowledge actually reserved to museum educators 
about particularities of running classes within museum spa-
ces. Big space, a multitude of people, you have to outshout 

one another, here a painting is occupied, you are pressed 
for time. When you visit on your own, it takes you maybe 
an hour and ten minutes, then when all those difficulties 
accumulate, when the group comes, it takes longer. So the-
se are the factors, which I know now, have to be taken into 
consideration and changed (T8).  

A guided tour of the display is already a certain final ef-
fect of the teacher’s work with the exhibition. Thanks to free 
admission to the Museum, the teacher can visit it as many 
times as he or she judges to be essential to prepare well 
for performing this unusual function. One of the teachers 
described the situation when as part of practice and ‘assu-
ming’ the new role, she took her parents round Cracow’s 
Prince Czartoryski Museum. While she was showing the 
display to her parents, they were joined by other visitors 
currently viewing the exhibition, while the teacher served 
as an informal guide to them all, much to her satisfaction. 
Furthermore, it was also quite an uncommon situation for 
the museum educators to come to the schools and see the 
students immersed in their social environment. The visits 
followed varied formulas and purposes. In one case it was 
overcoming ‘fear’, certain anxiety of both teachers and stu-
dents faced with performing an educational activity beyond 
the standards of formal education. Secondary-school stu-
dents of the first form served as volunteers during the Day 
of Free Art at MNK in 2018 at the ‘Wyspiański’ Exhibition 
which was extremely popular with visitors. It constituted 
a big challenge to those fifteen-year-olds, actually lacking 
any experience in public addresses. By visiting the school, 
interacting with the students, providing them with factu-
al materials, telling them stories of the selected works by 
Wyspiański, the museum educator created conditions for 
a talk, getting to know each other, establishing communi-
cation, also personal. From the educational point of view, 
it was an ideal situation, combining the factual (cognitive) 
aspect with emotional and social ones.13  

The effect of regular encounters of the museum educator 
with the students at the school, as well as at the Museum 
aimed at working out an outdoor game 4xWyspiański and 
its implementation at the ‘Wyspiański. Unknown’ Exhibition 
in April 2019. A perfect example in this respect can also be 
found in the idea of a museum educator to move the debate 

1. Preview of the exhibition of photographs of students of the 7th Secondary 
School in Cracow titled ‘Mystical Look of the Planty: Landscape Portrait’ at 
the National Museum in Cracow

2. Students of the 7th Secondary School in Cracow during the 2018 Day of 
Free Art at the National Museum in Cracow
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3. Card of the 4xWyspiański outdoor game prepared by Agnieszka Foryś, Filip Skowron, Michał Zakrzewski, and 2nd-grade students of the 7th Secondary 
School in Cracow
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from the Exhibition to the school premises. This does not 
mean only conditions for the debate, since these are usual-
ly more favourable to students off the premises, for exam-
ple, at a museum,  but the transfer of the conversation on 
the topic of the display, this time ‘#heritage’, and placing it 
within the content of the experience of the local heritage. 
An MNK educator travelled to Bytom, and there she discus-
sed the questions of the Bytom heritage with secondary-
-school students. The following is her reflection after that 
conversation: in this debate on heritage what shows is that 
they are youngsters from a slightly different background, from 
different heritage, from German heritage, up to industrial he-
ritage, a different experience of a historical monument. It was 
extremely interesting. They have a beautiful school building, 
Art Nouveau, a splendid edifice, so this added to the experience 
(E2). The educators visiting students at school emphasized 
the worth of the encounter, talk, contact with the students 
and teachers in their natural environment. As a result, the 
educational offer was adjusted to the real potential of the 
Museum, but also to the school’s needs. As outlined by one 
of the educators, taking into account these descriptions of 
the activities of teachers and museum educators, the role 
of museum as a work place of a teacher, a natural partner 
in everyday school practice, a place where a multitude of 
teaching materials can be found, to which a teacher can turn 
in the situation of difficulties with the analysis of works of 
art, are not unrealistic normative theoretical categories, but 
a documented educational fact.

As much as both museum and school are educational 
institutions, they are essentially different. If we make the 
assumption that the basic task of school is education, in 
museum teaching is merely one of the functions. The rese-
arched museum educators strongly emphasized that muse-
um is distinct from school, and, actually justly, appreciated 
the fact that activities undertaken in museum are less for-
malized. What is symptomatic are also views expressed by 
youth from the Complex of Vocational Schools in Cracow 
whose representatives emphasized a friendly atmosphere 
at the museum. What dominated were the statements of 
the kind: I enjoyed the atmosphere, it was casual and nice 
(S98). If school is perceived as space with strongly outlined 
rules of imperatives and bans, interestingly in two out of six 
implemented projects teachers’ duos forcefully emphasized 
the role of friendship bonds that united them and it is in the-
se bonds that the teachers saw the sources of the success 
of the whole project. Another significant factor is passion 
in the profession of the teacher and museum educator. If  
a teacher with passion talks with passion about the possi-
bility of visiting a museum, students are likely to become 
interested. Similarly encouraging, but also discouraging, can 
be the attitude of the  museum educator taking students 
round the exhibition: The choice of the educator is basic 
to the extent that students could text a message reading 
‘the lady was cool’ or ‘the guy was cheesy’ (T5). Among the 
researched teachers but also students the opinion on the 
educators’ work was very positive, and even enthusiastic. 
The lady who ran was in my view simply outstanding and 
the young people eagerly opened up, talked (T3).

Participation in the Face Culture Project was free of char-
ge for both students and teachers. By those who voiced 
their opinion the fact, though not the most important, was 

strongly emphasized, and much appreciation was expres-
sed that the Museum had mounted such an educational 
opportunity.

In the statements by all the stakeholders: educators, te-
achers, and students, what was far less emphasized were 
the factors hampering the museum-schools cooperation. 
The obstacles, both on the Museum’s and the schools’ part, 
were in their majority perceived within the sphere of lo-
gistics and implementation, not from within the factual 
sphere. The factors hampering cooperation on part of the 
Museum include, among others, the multitude of tasks gi-
ven to the museum educators who are obliged to simulta-
neously implement many varied educational projects, re-
quiring from them a lot of personal commitment. Another 
obstacle in this cooperation is high popularity of some exhi-
bitions and a high turnout, particularly of organized groups 
who want to visit the museum during school time. Bearing in 
mind the fact that certain Museum rooms can fit one school 
class only, while the commissioning teacher names the de-
finite educator to conduct the class, the Project becomes  
a truly challenging logistical entanglement. It might seem 
that with a project spanning a full year, planning would be 
easier, activities could be spaced, and that certainly was of-
ten the case. Depending on, however, if the museum clas-
ses were participated in by one school class only, or several 
of them arriving at the Museum  on e.g. two coaches, as 
happened  in the event of the students from Bytom, even 
planning ahead of time does not always allow to effecti-
vely organize all the relevant details. In other situations, as 
happened in the event of the Wieliczka Secondary School 
Project, the group was composed of students representing 
different school forms. In this case the teacher planning 
much ahead of time had to book definite exit hours/times, 
which may be a bit troublesome for the Museum. Such dif-
ficulties were described by one of the educators: We’re ne-
ver hundred per cent sure if what we have planned in the 
timetable will actually take place, as there are certain things 
we have no impact on: for example that the art work the te-
acher wanted to analyse has not been sent for conservation 
or dispatched to participate in an exhibition; such things are 
unpredictable (E3).

It might seem that the issues we are writing about are 
secondary and in a way too detailed. What matters here is 
the factual aspect of the Project with which everyone was 
satisfied, as has been justly observed by one of the teachers: 
A hungry tired pupil shall not wish to watch anything at all. 
The pupil wants to know, for example, that we arrive at the 
destination, that there is an hour’s time to have something 
to eat, go to the toilet, and then we go to attend the classes 
(T5). The need to organize a museum visit allowing for stu-
dents’ mental and physical capacity, particularly with regard 
to those arriving from further afield, is also appreciated by 
the educators who can see the need to provide the students 
with facilities to have lunch, to have some rest, to receive 
teaching materials, space in which the students feel com-
fortable also when not participating in the museum class. 
Regrettably, satisfying these needs still remains the issue 
of the future, since in the case of e.g. National Museum in 
Cracow, it is connected with the necessity to alter the pre-
mises and organize such space.

When planning classes for school groups, it is worth 
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remembering about the reiterated claims of the students 
from Bytom’s 4th Secondary School to provide visiting stu-
dents with some free time to freely roam the museum, for 
them to look around on their own, to delight in art in silence 
(S54), to have the feeling of a rewarding contact,14 not to 
feel the pressure of time. The same request was repeated 
by the teacher – Project coordinator: If it is known that the 
group coming is a Project group, let’s dedicate them more 
time, even if they want to stay an hour longer, let’s think, 
maybe there should be still a museum employee around who 
would discuss things with the teacher, is available, or will still 
be with the students (T5). This actually voices the demand to 
customize the educational offer.15 In the case of the muse-
um-school cooperation this may seem to be even a tougher 
logistical challenge than in the case of other museum custo-
mers’ groups. The difficulty stems from work organization at 
school since at the same time many teachers, when imple-
menting the core curriculum, might want to take advantage 
of a given exhibition: If there’s a teacher who precisely wants 
to follow his or her syllabus, and when teaching about the 
Middle Ages they come to the Mediaeval Gallery, when te-
aching about ancient history they come to the Ancient Art 
Gallery, it has to be borne in mind that the museum has its 
own logics, operational mechanics, and it may prove impo-
ssible, since this section may be, for instance, closed, or too 
crowded at this very moment, etc. (E2).

The necessity to include museum visits in the syllabus was 
broadly commented on by the researched teachers. Both as 
the aspect facilitating and making the Project’s implemen-
tation harder. It is obvious that the teacher declaring a ye-
arly cooperation with the Museum had to include, already 
when planning classes, his or her activities in their respecti-
ve syllabus. Worth emphasizing here is the fact that teachers 
themselves overlook, that apart from strictly methodical is-
sues related to definite goals and contents of a subject (e.g. 
Polish or History), the core curriculum in its Preamble speaks 
of educational and general development goals which can be 
perfectly implemented by students’ visiting the Museum. 

The information is important not only for the teachers who 
wishing to leave the school premises have to fill in a school 
trip form, often obliged to demonstrate which of the curri-
culum elements are fulfilled thanks to this trip, but also for 
museum educators who more and more often when descri-
bing a museum class offer make references to respective 
core curriculum provisions.16

The essential precondition for a yearly museum – school 
cooperation is the agreement of both the museum director 
and the school headmaster to establish such cooperation; 
furthermore, it has to be favourably treated by the muse-
um teaching staff.

Discussion
The above-presented factors favouring and hampering the 
museum – school cooperation fit within the museum prag-
matics. In the discussion we would like to slightly broaden 
the perspective and analyse models of museum and school 
learning for which detailed pragmatic analyses are a good 
illustrative material, in a way giving credibility to the pro-
posed theoretical solutions.

Factors favouring and hampering the museum-school coo-
peration fit within the area of investigation of praxeology, 
science of the effectiveness of actions,17 whose methodolo-
gical assumptions were adopted into pedagogy by Wojciech 
Kojs working out the theory of didactic actions:  theory of 
education which as it seems can introduce a certain har-
mony and order into the  analysis of museum learning in 
the context of school operations, can also delineate new 
problem spheres in the descriptions of formal and nonfor-
mal education. With reference to museums, all these issues 
were tackled by e.g. Éric Triquet who in his paper School- 
- Museum Relation when discussing the difference between 
these institutions, classified them in the following problem 
areas: results and goals, public, time, place, action, content.  
As for the range, though not for the concepts used, they fit 
within the proposed models of museum and school learning  
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presented in the below diagrams.
The analysis of the content of respective elements in mu-

seum and school learning allows to identify features cha-
racteristic of and unique to each institution, as well as the 
shared areas in educational actions. If, when speaking of the 
favourable factors, we mention the appreciation of the value 
of culture and the value of informal education included in 
school learning, we enter the sphere of goals of education. 
The analysis of action goals of museum and school, review 
of museums’ missions,20 review of goals of respective edu-
cational sectors in museums, interpretation of the semantic 
content of the core curriculum of general education and go-
als of classes in different subjects, on the one hand give us 
the shared range of actions, on the other the dissimilarities 
that are roots for the functioning of both institutions. This 
can constitute a factual base for mutual approach respec-
ting, however, the specificity of each partner, avoiding the 
tendency to scholarize museums.21

Identifying the elements of teaching allows teachers and 
educators, namely those who are educating subjects, re-
alize that the teaching process is structurally very similar 
in the two institutions, which can be clearly seen in both 
diagrams, while the distinctness in working conditions, and 
henceforth derived planning and organizational difficul-
ties, described in the research results, do not have to con-
stitute factors making the cooperation impossible. Getting 
to know each other, becoming familiar with the peculiar 
working conditions of the co-partner, among others by the 
possibility provided to teachers to conduct classes at the 
Museum, or museum educators visiting schools, create si-
tuations meant to facilitate extending of the knowledge of 
teachers and educators: they become acquainted with the 
problem spheres that are new to them, and which can be 
applied to their respective working environments and their 
own educational practice. 

One of the knowledge spheres that is deepened through 
these actions relates to the student, namely the teaching 
target. Students being recipients of the educational offer 
are important for both museum and school. The first and 
the latter try to attract that collective consumer of cultural 
goods. However, the important point is that for museums 
students are merely one of the types of the recipients of 
the educational offer (although the most numerous one as 
the results show), meanwhile for school the presence of 
students is an essential precondition for its existence and 
operation. Systematic cooperation of school and museum 
may be one of the factors taken into account by parents 
and their children when selecting the school. Let us only 
signal here that the knowledge of the students, their abili-
ties, predispositions, and behaviour is different for teachers 
and museum educator. This results not only from the fre-
quency of contact, work conditioning, manner of running 
classes, but also from the formalization degree of school 
and museum learning.

The concept and role of teaching methods in museum 
education and school education are drastically different. 
Museum is a unique place in school teaching. The worth of 
museum is the fact that, following the definition of Mirosław 
Borusiewicz, it houses crude research materials,22  origi-
nals, artefacts, witnesses to the past. This unusual and uni-
que value of museums should be borne in mind both by 

instigators and addressees of the educational offer. When 
tackling this motif of the analysis, we enter the debate area 
that museum circles find difficult concerning the superior 
goal that museums have been established for.23 It seems 
that in the description of action conditions we are closer to 
the description showing museum as an institution existing 
in the eyes and minds of its public, targeted at the public, 
and transforming together with the expectations, commu-
nication technology, a cultural powerhouse of mobile pro-
grammes, venue for encounters and experience exchange, 
sphere of cross-generational education where pleasure and 
science can be identical. Social and psychological experiment 
conducted permanently, place of therapy and dazzling, a neu-
rotic chamber of experiences unknown from other contexts.24 

This extremely attractive vision outlined by Dorota Folga- 
-Januszewska shows the educational potential of museum 
having at its disposal conditions of extremely educational 
value that school can only dream of; even if the conditions 
in many a case often remain merely potential and not real 
solutions. A classroom and a display room are two comple-
tely different worlds. From the perspective of the school-
-museum relations it is problematic to define what kind of 
work is most appropriate for implementation in museum 
classroom, and what in a school classroom (…),25  as was 

justly observed by Tiquet in the quoted article. 
Museum is space for impression and experience, of awak-
ening of particular emotions, amazement, disbelief, admi-
ration, emotions important in the learning process, at par-
ticular moments of the educational experience.26 We are 
recalling here this fragment of Renata Pater’s statement, 
since it justly renders such a perception of museum space 
that also results from our observations and research re-
sults. Museum is the kind of space that favours the exposure 
method, also called the valorization method: of learning 
through experiencing, distinguished by Wincenty Okoń in 
the concept of multifaceted learning, next to the following 
ones: passive, inquiry-based, and practical.27 In the analysis 
of the subsequent element of teaching method models it 
is worthwhile searching for those references in museologi-
cal, pedagogical, didactic, and psychological literature that 
speak of cognitive, emotional, and social dimensions of the 
applications of definite teaching methods at museum and 
at school.28 

4. Theatre performance of the students of the Special Centre for Blind and 
Low Vision Children in Cracow
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Teaching results are an element particularly scrupulously 
investigated in school realities. Fortunately, the effects of 
museum visits do not qualify for such a rigorous discipline. 
It is not surprising though that museum and pedagogical 
circles call for intensifying the research into the quality and 
effectiveness of museum education in the system of formal 
education.  On the other hand, it is hard not to hear tea-
chers voicing their concern: How can the process of forming 
internal dispositions, this inciting of desires and reflection or 
formation of the kinship of the structures of sense be gra-
sped, controlled, audited?30 There are no tests, as Krzysztof 
Maliszewski puts it, which could be simply applied, addi-
tionally on a large scale, which would please school and 
museum administration.31  In the analyses of museum and 

school learning results, let us ponder over this, and it will 
benefit the operating of both educational institutions and 
the cooperation between the two.

Two key parameters of a successful museum – school coo-
peration are, according to Éric Triquet, museum’s capacity 
to submit offers that can interest schools in view of school’s 
limitations, and school’s capacity to enter the world of kno-
wledge promoting which is not organized according to the 
rules and logics of school knowledge distribution, in order 
to benefit from such actions.32 We would like to think that 
the present paper has enriched these parameters with new 
knowledge, while also revealing other spheres of museum 
and school learning, having contributed to a factually better 
cooperation between museum and school. 

Abstract: The paper is of investigative character for elab-
orating cooperation standards between museums and ed-
ucational institutions. It aims at presenting and interpret-
ing the results of the Museum’s own research of the Face 
Culture Project implemented in 2017–2019 at the National 
Museum in Cracow. The analysis of the factors favouring and 
impeding cooperation of museum and school has become 
the basis for a wider generalization and shaping models 

of museum and school learning in which the following el-
ements have been distinguished: goals, subjects, objects, 
means, methods, conditions, and results. These elements 
have been presented from the perspective of both museum 
and school. The paper may prove of interest to school teach-
ers and museum educators cooperating with schools, as well 
as to theoreticians of museology and of museum pedagogy, 
the latter developing as a subdiscipline of pedagogy.    

Keywords: school, museum, museum educator, teacher, pupil, museum learning, cooperation, general education  
curriculum.
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